Back to the Whiteboard:
Large Whiteboards and Group
Activities in Library Instruction
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Pedagogical Reasons for Redesign

To tacilitate group work and active
learning

Shifting focus of instructor to learning
facilitator

Incorporating motion and handwriting
Allowing for adaptive instruction

Increasing student engagement and
accountability



Renovation Requirements

Collaborative student workspace

Flexible seating/tables

Presentation Capabilities

Computers

Classroom Use

Library Orientations or Research
Sessions for visiting classes
(18-20 students)

Req. Information literacy Class
(Need to offer at least 250 seats)
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Active Learning Activities using
Large Whiteboard Walls



30 Information Cycle

ACRL Knowledge Practices:

Students who complete this activity should be better
equipped to:

* identity interested parties, such as scholars,
organizations, governments, and industries, who
might produce information about a topic.

e articulate the capabilities and constraints of
information developed through various creation
processes

*recognize the implications of information formats
that contain static or dynamic information
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10+ Group Concept Maps

Students who complete this activity:

* Learn one way to organize information

they gather

* Show that they have been able to
successfully gather information during the
previous search based activity

* Practice exploring and narrowing topics
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40 Brainstorming & Boolean

ACRL Knowledge Practices:

Students who complete this activity should be
better equipped to:

» utilize divergent (e.g., brainstorming)
thinking when searching;

* determine an appropriate scope of
investigation;

* deal with complex research by breaking
complex questions into simple ones, limiting
the scope of investigations;
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35 Citation Relay

ACRL Knowledge Practices:

Students who complete this activity should be
better equipped to:

* give credit to the original ideas of others
through proper attribution and citation

Moditied from Cuthbertson and Ellis’ 2014 LOEX activity.
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40 Advanced Search Relay

Students who complete this activity should
be better equipped to:

» utilize divergent (e.g., brainstorming)
thinking when searching;

* use different types ot searching language
(e.g., controlled vocabulary, keywords,
natural language) appropriately;






Advanced Search Prompts
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Medicinal
in the same phrase
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Evaluating Success

 Class Observation
 Student Evaluations

* Surveying Students
— Fall 2016 — 3 sections, 29 responses
— Spring 2016 — 10 sections, 70 responses



Student Survey

How enjoyable did you find writing on the walls?

Fall 2016, 29 responses Spring 2016, 70 responses

1%

Response ¥ of students Response ¥ of students
}%ed it - 1 1 I%ed it - 1 1
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2 0 a
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3 4 B
N 4 ] 14
]
Loved it-5 14 Loved it-5 49
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Student Survey

Did the white board wall activities help you remember the information
covered during the activity?

Fall 2016, 29 responses Spring 2016, 70 responses

Definitely -5

45

1% 1%
Response |# of students
Response |# of students NE at all- 1 1
No 0 2 1
. 3 5
Somewhat 7
N 4 20
Yes 22
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Student Survey

To what extent did writing on the walls help you organize your thoughts
related to the activity?

Spring 2016, 70 responses

Response

# of students

Mot at all- 1

1

3

4

20

Definitely -5

45

1%
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Student Survey

What activities/exercises do you remember doing on the whiteboard walls?

Fall 2016, 29 respondents
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Student Survey

What activities/exercises do you remember doing on the whiteboard walls?

Spring 2016, 70 respondents

40

35

30

25

20

15

10

Information Cycle & Boolean & Advanced Search Source Citation Relay Intellectual property Final Jeopardy
Sources Brainstorming Techniques Evaluation/CRAAP Test
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Whiteboard Options

 Traditional whiteboard: 5-10%/sq. ft.
» Sticker whiteboard: 4%/sq. ft.

e Whiteboard Paint...

— Ideapaint Create (3.15-4.5%/ sq. ft.) Pro (3.995 /
sq. ft.)

— Remarkable (2.55-9.50%/sq. ft.)
— Rustoleum (.40+%/ sq. ft.)
— Krylon Spray (.45+%/sq. ft.)



Application

* Appropriate space/surfaces
* Careful application
* Scheduling



Ongoing Maintenance

Special markers

Cleaning

Repainting

Adhesive compatibility Issues
Potential for Inappropriate Use



Advocating for Whiteboard Walls

Need for appropriate spaces for active
learning

Ability to move instruction beyond
searching databases

Interior design to encourage openness of
thought

Wide variety of uses beyond instruction



Questions?

Anaya Jones
Information Literacy Librarian
rajones@marybaldwin.edu

Paula Kiser

Electronic Resources and Instruction
Librarian

pkiser@marybaldwin.edu



I have provided my lesson plans on the
slides that follow. I am happy to answer
questions about them, or further discuss the
resources we use with these activities.
Please let me know if you choose to do one
of these activities, and if you modified it,
how.

Anaya Jones
rajones@marybaldwin.edu



Brief verbal explanation of Information Overload and the Information Cycle.

30 minutes

e identify interested parties, such as scholars, organizations, governments, and industries, who might
produce information about a topic and-then-determine how-to-aceess-thatinformation;

e  articulate the capabilities and constraints of information developed through various creation
processes;

e articulate the traditional and emerging processes of information creation and dissemination in a
particular discipline;

° recognize the implications of information formats that contain static or dynamic information;

Dry Erase walls, Information Cycle Labels and clings, prepared example slide , example sources.

Label wall 1 (from left) for the Information Cycle table with events horizontally across the top and

information cycle time labels vertically on both sides (or reverse). Label wall 2 as a table with source types

(primary, secondary, tertiary) horizontally across top and subjects (history, literature, science) vertically on

the left. Label wall 3 with Publication type and publication type sub headings. Label wall 4 with source

format. Pile example sources in middle of tables.

Briefly explain the information cycle. Walk through an example. You can populate the example beforehand,
or ask for an example event from the class.

Student groups fill out the information cycle on wall 1 with examples of the types of sources they expect to
be published after their example event based on how long each type takes to create and who would be
interested in producing information. They should also identify characteristics of these sources- are they
likely to be fact, summary, analysis, detailed, accurate? When all groups are finished, move on to wall 2.
At wall 2 ask student volunteers to define primary, secondary, and tertiary sources. Grouped students will
identify two examples for each source type in each assigned discipline. At wall 3 students work in relay
teams to think of as many source publication types as they can. It can be helpful to provide “headings”,
organizing words to reduce duplication.

At wall 4 class briefly discusses format (Digital versus print), ask students to supply examples of print and
electronic formats.

Ask students to pick an example source, then identify where it falls on the information cycle, what kind of
source and publication type it is, and what format it is.



Information Now pp. 78-79, Searching For Reference Sources Video

30 minutes

e  match information needs and search strategies to appropriate search tools;
e  monitor the value that is placed upon different types of information products in varying contexts;
e  use various research methods, based on need, circumstance, and type of inquiry;

chrome books, dry erase walls, search Worksheets.

Talk to students about tertiary sources and how and when they should be used for scholarly research.
Touch on Wikipedia and finding alternate keywords.

Grouped students will search Credo. You can assign topics or allow students to choose their own, but
groups should search on the same topic. They will utilize at least two broad search terms and assess how
successful each search was, then identify one likely source.

They will then read/skim the source(s) they found, and work with their team members to draw and
populate a topic map on idea walls.



Information Now pp. 11-17, 46-48

40 mins
e utilize divergent (e.g., brainstorming) and-convergent{e-g-selecting-the best source)-thinking-when
searehing;

e  determine an appropriate scope of investigation;

e  deal with complex research by breaking complex questions into simple ones, limiting the scope of
investigations;

Taxonomy cards in envelopes, research questions, slides.

Break students into 3-6 groups. Grouped students are given 9 words. 8 of the words are related to each
other. Students should organize their words in a rough taxonomy, classifying words based on broad,
narrow, narrowest when possible. Students will need to work with other teams to retrieve the word they
are missing. Classifications will include words with various specificities, and most groups have at least two
words that describe the same idea with the same level of specificity.

Once word sets are complete and categorized, students should sit for a brief discussion of appropriate
scope for research assignments.

Give student groups the research question related to their taxonomy topic. Students should identify the
main ideas in their research question and brainstorm any alternate keywords for the main ideas on the
white boards.

Idea 1 Idea 2 Idea 2
Broad
Narrow



Information Now: pp.90-100

35 minutes
e  give credit to the original ideas of others through proper attribution and citation;

White Boards with Page Header clings, sources, citation handouts, completed citations, buzzers.

Place Clings with the page headers at the middle top of walls 2 & 3.

This activity is based on Cuthbertson and Ellis’s LOEX 2014 presentation

( ). Break students into two groups. Explain the basic rules of citation: 1.
Identify source type, 2. Find Example, 3. Plug information from source into example format. Explain to
students that they are going to cite a group of sources using these steps with the handouts provided. They
can cite individually or together as a group, but citations must be written on the board one at a time, and
approved after a buzzer, before the next citation can be written. Citations should also be written in the
correct order according to style (alphabetical by author’s last name) and only one student can be at the
board at one time. The rest of the team can help verbally from their group’s table. Remind students that if
they choose to cite individually, when they are finished with their citation they should help their peers-
they should be checking each other’s work because they win or lose as a team. Start the relay by handing
out the pile of sources, usually five. You can alter the number of sources you give each team if the team
numbers are uneven or you would like the activity to take less time.

If there is time remaining, ask students to quote and paraphrase material from one of their sources and cite
it correctly with in-text citation on the white board walls.


http://libguides.unco.edu/citerelay

40 minutes

e utilize divergent (e.g., brainstorming) and-convergent{e-g-selecting-the-bestsouree}-thinking when
searching;

e use different types of searching language (e.g., controlled vocabulary, keywords, natural language)
appropriately;

Slides, Whiteboard Walls, Dry erase markers, relay prompt cards, research question prompts.

Review advanced search techniques with students. Cover proximity searching as it isn’t covered in the
reading. Remind students that advanced techniques can vary between databases.

Then, have students divide into teams. Students will take turns pulling a prompt card from a central
bucket. One student at a time should be at the board writing, but team mates should be engaged and
helping the student to correctly formulate the search. When the student has written the search, they
should hit their team’s buzzer. If the search is correct, they pass their marker to the next student who pulls
a new prompt. If it is not correct, the instructor may give a hint to why. Stumped students can discard the
prompt back into the bucket to continue if they like. Scores are tallied with a pile of correctly formatted
prompt cards (or remaining searches on the board, if easier).

Prompts identify the type of search students need to write, and include a word or sentence. For wildcard
searches, one spelling of a word with multiple spellings is given. Students should place the wildcard
symbol so that variant spellings could be returned. For Phrase searches, students are given a sentence or
part of a sentence. They need to identify the words best suited to a phrase search from the text. Truncation
searches give students the entire word, and they need to remove an appropriate number of letters and
append the truncation symbol. Proximity prompts give the students two words and the approximate
required distance.

If there is time left over, give students research question prompts. Ask them to write a Boolean search and
identify keywords that would be improved with the use of advanced search techniques and to use those
techniques in the Boolean search.



